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School boards that wish to react to this 
document are asked to submit a single validation 
response which summarizes the suggestions of 
interested teachers and administrators of the board. 
A questionnaire is enclosed which addresses specific 
aspects of the resource document. In addition to 
answering these questions, respondents are asked to 
return the original draft with written reactions and 
annotations for improvement. Suggested additions, 
deletions, and changes in wording should be made in 
RED INK on the pages of the document. 


You may duplicate the validation draft for 
your own validation activity. 


Please send your response to: 


Mrs. Dianne Pennock 
Centre for Secondary 
and Adult Education 
Ministry of Education 
16th Floor, Mowat Block 
Queen's Park 
TOrontOrmOnLan.o 
M7A 11L2 


I appreciate your assistance in the 
validation of this document. Please return your 
response by September 30, 1988. 


Sheila Roy 

Director 

Centre for Secondary 
and Adult Education 


Enclosures 
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Ontario 

Ministry (416) 965-2666 
of 
Education 
Ministere 
de 
Education 


MEMORANDUM TO: Directors of Education 


FROM: Sheila Roy 
DATE: May 9, 1988 
SUBJECT: Validation of the Resource Document 


Prenchat On AGENe Lal mE UEpoSes 


The Ministry of Education is developing a 
resource document for Grades 9 to 12 general level 
French as a Second Language (FSL). As part of this 
process, one copy of the validation draft of French 


for General) Purposes 1s )encloseds Lorsvoures format ton 
andwreaction™ 


This draft was developed by a 
representative Project Team and Advisory Committee 
with input from teachers, coordinators, and 
representatives of professional organizations. 
Although it is not a curriculum guideline, the 
resource document represents a new focus for FSL. 
Because of that, educators are asked to study the 
validation draft and provide reactions and 
suggestions for improvement. For this resource 
document a brief validation period from May 16 to 
September 30, 1988 1s) planned: 


orc [MZ 


16th Floor 


Mowat Block 
Queen's Park 
Toronto, Ontario 
M7A 1L2 


étage 
Edifice Mowat 
Queen’s Park 
Toronto (Ontario) 
M7A 1L2 
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French for General Purposes 


A Resource Document for General Level Core French 


The guideline French, Core Programs, 1980 sets out the 


policy and provides guidance for core French programs in 
Ontario. This resource document is intended to complement 
that guideline and provide effective teaching and 
evaluation strategies that can be used in general level 
French programs. Their content should be designed locally 
by school boards and teachers to suit the language 


competence and needs of their students, and based on 


Frenchy Core ’Programs, 1960. 


Offering French as a second language at the advanced, 
general, and basic levels gives all students the 
opportunity to earn the compulsory French credit. Students 
taking a general level French course are expected to 
develop the ability to communicate in practical French on 
topics related to their interests. The French programs 
must also pay particular attention to developing a 
positive attitude toward the French language and French 
Canadians and a sensitivity toward other cultures and 
peoples. These attitudes are essential for Canadian 


citizens. 


General level French courses should be designed to give 
students a successful experience that will build their 
self-esteem and help them to learn French for general 
purposes. These courses should help to prepare them for 
employment upon graduation or for entrance into colleges 


of applied arts and technology. 


Sequencing Courses 


The sequences of four general level credits in French will 


be coded FSF 1G, 2G, 3G, and 4G. 


French, Core Programs, 1980 requires that programs in 


French be continuous from the starting grade to the final 
year in which French is offered. General level programs 
should be planned so that students advance through an 
organized sequence of learning experiences that permits a 
steady growth of knowledge and solid development in the 
four language skills. Since students selecting general 
level French courses will have studied French in 
elementary school, their program must build on their 


previous experience in French. 


As of September 1987, students entering Grade 4 must have 
accumulated a minimum of 600 hours of French instruction 


by the end of Grade 8. Students entering Grade 9 in 


September 1992 and after will have received 600 hours of 
French instruction by the end of Grade gt. This document 
suggests components for courses to suit the wide range of 
background that students now have leaving elementary 
school during the phase-in period. Grammatical content 

_ appropriate for 240 hours and for 600 hours or more of 
background is outlined as a guide for teachers. Teachers 
should adapt these suggestions to suit the background 


their own students have. 


It cannot be stressed too strongly that grammar and 
vocabulary are not ends in themselves. These components 
of language must be presented, practised, and used in 
natural contexts so that students are able to achieve real 
communication. The courses should focus on content that 


is interesting and useful to the students. 


Course Selection 


Secondary-school French teachers should work closely with 
Grade 8 French teachers and with guidance staff to help 
students select the course best suited to their needs and 
abilities. They should ensure that parents and students 
are informed about all the French courses offered and 


understand that general level French courses are intended 


ale Policy/Program Memorandum No. 58 Elementary School 
Core French Programs. 
Ontario Ministry of Education, June 2, 1986. 


for students who want a practical education in preparation 
for employment, careers, or non-degree programs at 


post-secondary institutions. 


The process and ramifications of transfer between levels 
should be outlined in advance so that students, parents, 
and teachers know precisely what such changes entail. 
Students who transfer from the advanced to the general 
level must be informed through school course calendars and 
counselling that no Ontario Academic Course is offered at 
that level. Students transferring from the general to the 
advanced level usually need to learn the structures and 
vocabulary of the advanced level course of the same grade 


to be able to continue profitably at that level. See 


French nCoremPrognams milo oOmepageazZor 


Students who transfer from one board to another should be 
encouraged to select a French program at the same level of 
difficulty in their new school. For incoming students 
with no previous background in French as a second 
language, schools may consider offering a course in 
Introductory French or correspondence courses purchased 
from the Independent Learning Centre. A student taking a 
cooperative education credit could assist the teacher in 


monitoring their work. 


Who are the students in the general level French course? 


Students enter general level French courses with a wide 


variety of skill levels, and with diverse educational and 


social backgrounds. Students in Grade 9 general level 


° 


French classes: 


have been promoted from Grade 8; 

may or may not have passed Grade 8 French; 

often have practical common sense in dealing with 
situations; 

want to learn French which is useful and job-related; 
enjoy comic situations; 

appreciate a relationship of trust, support, and 
confidentiality with their teachers; 

enjoy using concrete materials in an active "hands-on" 
approach; 

respond favourably to formative evaluation and 


feedback. 


What are their needs? 


Students in a general level French course need: 


° 


to understand how this course can contribute to their 
education; 
to trust the teacher and know that the teacher wants 


them to succeed; 


to have specific, realistic expectations established 
and discussed with them; 

to improve their work habits; 

to develop the confidence to express their ideas in 
French; 

to experience the satisfaction of expressing themselves 
in French; 

to develop the confidence to request clarification 
whenever necessary; 

to be made aware of their progress both in their work 
habits and in French, at regular intervals; 

to be accepted as valuable members of the class and of 
the school community; 

to experience varied activities through highly 
organized lessons; 

to work with materials at a level of language carefully 
tailored to build their self-esteem and provide them 


with opportunities for success. 


How do they learn best?~ 


People learn through their senses and perceptions. While 
almost everyone uses all the senses in learning, most 
people have a preference for learning using one particular 
sense - hearing, sight, or touch. Their learning style is 
determined by the sense through which they receive and 
retain information best. Development seems to evolve from 
kinesthetic to visual and eventually verbal. An outline 


of the age and developmental stages of students is found 


in French, Core Programs, 1980, pages 86-94. 


In every class there is likely to be a mixture of sensory 
preferences or learning styles - students who are 
kinesthetic learners, auditory learners, and visual 
learners. A student's dominant sensory preference may be 
complemented by a secondary, less efficient preference. 
For instance, students with a kinesthetic dominance may 
have a secondary visual preference and benefit from a 
lesson involving both hands-on and visual techniques. For 
these students, after the lesson has been taught using 
hands-on activities, it can be reviewed using visual 


techniques for reinforcement and support. Some students 


PR The background for this section is drawn, with the 
permission of the Ontario Public School Teachers' 
Federation, from Teaching through Learning Channels. 
Westwood, New Jersey: Performance Learning Systems 
Incorporated, 1982. 


have a mixed dominance and can benefit from a lesson using 


varied techniques. 


Students reveal their learning styles in many ways. 
Sometimes they can accurately define their own 
preferences, but more often it is their behaviour that 


gives clues to their learning style. 


In general, a student who displays the following 
behaviours is likely to favour a kinesthetic learning 


style: 


° tries things out, touches, feels, manipulates; 

° expresses feelings physically - jumping for joy, 
pushing, tugging, pounding; 

° gestures when speaking; 

° is a poor listener; loses interest in a long speech; 

° stands very close when listening or speaking; 

° may start the day off looking neat and tidy, but 
becomes dishevelled through physical activity; 

° seems eaSily distracted; 

° may write neatly initially but loses that neatness as 
he/she runs out of space on the paper; 

° needs to write down words to determine if they "feel" 


Bugite 


A student who generally displays the following behaviours 


is likely to favour an auditory learning style: 


° talks about what to do; 

° expresses emotion by shouting for joy, blowing up 
verbally, or varying tone, pitch, and volume; 

° enjoys listening but cannot wait to get a chance to 
trade 

° asks questions during and after a presentation; 

Seelokes to recitesintormation; 

° thinks in sounds and is easily distracted by sounds; 

° tends to remember names but forget faces; 

° may mouth the words silently while reading; 

° recalls lists of words better when they are presented 
Orcaily . 


° uses a phonics approach in spelling. 


A student who usually displays the following behaviours is 


likely to favour a visual learning style: 


° looks around and examines the situation; 

° is less exuberant than the kinesthetic/tactual learner; 

° shows emotion through facial expression - staring when 
angry and beaming when happy; 

° thinks in pictures and detail; 

° has a vivid imagination; 

° may be quiet; 


° may be impatient when asked to listen; 


They 


° is neat in appearance; 

° has good handwriting; 

° can recall lists of words better when they are 
presented visually; 

° likes to take notes; 

° can easily be distracted by visual disorder or 
movement; 


° recognizes words by their configuration. 


Students are better motivated and more successful when the 
instruction and practice accommodate their learning 
styles. A multi-sensory approach best meets the needs of 
students of all types. By employing a variety of 


strategies a teacher can: 


° increase involvement in the learning experience; 
° increase motivation; 

° address the mixed preferences of some students; 
° reinforce dominant preferences; 

° strengthen weaker preferences; 


° increase achievement. 


French teachers may wish to use the questionnaire included 
in appendix A to discover more about the learning styles 
of the students taking their general level courses. The 
teachers should first check whether their students have 
already completed a similar questionnaire with another 


teacher. 


Balk 


What are their interests? 


Teachers should get to know the students in their general 
level French courses in order to understand their 
programming needs. Most students will respond much more 
willingly when they feel the teacher is taking a personal 
interest in them and in their work. Individual 
conversations, class discussion, and surveys can help 
teachers learn about their students! interests and their 
reaction to the course. Teachers can also increase their 
understanding of these students through discussion with 


teachers of other general level courses. 


Sample surveys are contained in appendix B. Teachers may 
find such surveys provide a good starting point for 


discussing interests with their students. 


Aims 


General level courses will provide students with 


opportunities: 


° to understand and speak French with increased 
confidence and clarity; 

° to read French with enjoyment and improved factual 
comprehension; 

° to write French with improved confidence and 


organization of thought; 
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° to broaden their understanding and appreciation of the 
values and culture of French speakers in Ontario, 
Canada, and selected areas of the world; 

° to develop a positive attitude toward people of other 
cultures and toward knowledge of other languages; 

° to develop attitudes and skills which will help them 

| enter directly into employment or into non-degree 
programs in post secondary institutions; 

° to continue to develop resourcefulness and adaptability 
in learning and living; 

° to become aware of the value that knowing some French 


can have in many jobs. 


Objectives 


For general level French, the same objectives have been 
identified for Grades 9 to 12. They have been selected as 
the most useful and realistic for students studying French 


at this level of difficulty. 


French, Core Programs, 1980 recognizes that in language 


learning, an objective remains valid, once introduced. As 
students become familiar with more structures and 
vocabulary, learning activities can be broadened and 
applied to new topics to provide for progression within 


the same objectives. 
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The teacher will determine according to the background and 
abilities of students in the class the depth to which 
these objectives can be pursued, as well as the pace and 
the methodology most suitable for the students. While not 
every student will fully achieve each objective, students 
should be encouraged to work to the best of their ability. 
The program should allow individual students to move 


beyond program expectations. 


The objectives of the general level French courses have 
been divided into three major areas: 

° language skills, 

° job-skill development, 


oaAVcuLcure: 


Language Skills 


The general level French program should provide students 
with the opportunity to develop practical communication 
skills in French. Structures and vocabulary topics which 
contribute to this ability are listed in the "Content" 
section. All the activities used to develop these skills 
should be realistic and related to the interests of these 
students. See appendices C and D for examples of this 


approach. 
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In this section, the language-skill objectives for general 
level French courses have been developed from the list on 
pages 6 to 27) of brench «score “Programs slss0. | Teachers 
should refer to the guideline for a fuller outline with 
sample activities to achieve these objectives. The 
balance of class-time and evaluation appropriate for the 
“fare language skills in general level courses is indicated 


below. 


Elementary Grade Listening Speaking Reading Writing 


Background 
Hours 
ae | sop eeiteea a 
240 hours 9 
30% 30% 20% At: 
| eo fet eo tl ee oa 
10 | | | | | 
a | 20% | 30% | 30% | 20% | 
12 | | | | | 
i oe 
600+ hours tS) 
20% Boy, 30% 207, 
eee to | fo ie 2 
10 | | | | | 
| | | | | 
af ei, | 207 | 207 sai S07 | 307 | 
| | | | | 
1y | | | | | 


This is the balance that should be used in determining the 
85 per cent of students' marks allocated to French 


language skills. 


Teachers should refer to page 5 of the guideline for the 
complete outline of the appropriate weighting of the four 
language skills. Each skill involves many competencies 


and processes. Listening and speaking are the skills that 


Neo 


students consider useful. Reading, and writing are 
important to build students' confidence, and help them 
remember what they have learned. A balance of the four 
skills will accommodate the students' different learning 


styles. 


A. Listening 


The general level program should help students to develop 

the ability to: 

° listen attentively; 

° hear standard French accurately enough to reproduce it; 

° retain what they have heard; 

° grasp the general meaning of a Situation; 

° extract specific information from continuous speech; 

° understand familiar contexts or new combinations of 
known structures and vocabulary; 


° recognize differences in intonation. 


B. Speaking 


The general level program should help students, within the 
limits of the structures and vocabulary they have learned, 
co: 

° participate voluntarily in communication; 


° pronounce French with phonemic accuracy; 
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use correct intonation; 

convey the general sense of a thought they wish to 
express; 

use structures and vocabulary precisely within a 
context when the purpose requires it; 


express themselves with increasing confidence. 


Reading 


The general level program should help students to: 


recognize structure and vocabulary they have learned 

orally; 

use all available clues to determine meaning; 

read for global understanding with only a limited use 
of glossaries or dictionaries, inferring meaning from 
context; 

read for comprehension and enjoyment; 

extend their knowledge of vocabulary through reading; 


use a bilingual dictionary effectively. 


Writing 


The general level program should help students to: 


transcribe material; 


use structures and vocabulary accurately in context; 


aA 


° organize their thoughts in order to express themselves 
briefly and directly; 

° express their ideas within their command of French; 

° develop confidence in expressing their ideas; 

° write French with accurate spelling; 


° develop skill in proof-reading. 


E. The Structure and Functioning of Language 


The general level French program should help students to 
develop the ability to use the language. A fundamental 
awareness of the structure and functioning of language can 
help students to understand language patterns and use them 


more accurately. 


The general level French program should help students to: 

° develop their understanding of the fundamentals of 
French grammar; 

° acquire a growing knowledge of spelling patterns; 

° improve their understanding of French word formation; 

° reinforce knowledge of the basic terms nom, pronom, 


Verbe, adjectil; adverbe. 


Job-Skill Development 


General level French courses should be designed with 
particular emphasis on job-skill development in order to 


prepare students for employment or further study. 
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Development of these skills will build students' 
self-esteem. Teachers should keep these objectives in 


mind as they plan and carry out activities in the French 


class. 


The course should help students to develop: 


° a commitment to being present, being on time, and being 
prepared to work; 

° the ability to organize their work; 

° the habits of effort and perseverance; 

° good study habits and wise use of time; 

° feelings of personal competence and an improved 
self-image; 

° a sense of accomplishment; 

° the ability to accept mistakes and learn from them; 

° the ability to work with others, to be polite, to 
listen, and to be tolerant of others; 

° an awareness of careers in which French would be an 
asset; 


° a positive feeling about life and society. 


veh) 


Culture 


Cultural understanding promotes communication. The 


general level French program should help students to: 


. ° experience aspects of French daily life in Ontario, 
Canada,and the French-speaking world which can be 
presented concretely; 

° become familiar with well-known people and customs that 
are part of the Francophone culture; 

° locate geographical areas which are relevant to 
French-language studies; 

° compare and contrast aspects of Francophone cultures 
with their own; 

° experience elements of music, drama, or other art forms 
which are appropriate to their age and language 


competence. 


Content 


Vocabulary 


Teachers should plan general level courses that centre on 
new contexts which interest secondary school students and 
build on useful vocabulary from their elementary school 
experience. The number of vocabulary topics introduced in 
a given division will be decided at the local level. 


Courses should introduce enough different topics to create 
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interest and provide varied contexts for the practice and 
assimilation of structures, without over-emphasizing 
vocabulary memorization to the detriment of communication. 
Secondary school teachers should make themselves familiar 
with elementary school programs and texts in order to 
determine what vocabulary can be reintroduced for review 


and what items of vocabulary are new to the students. 
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Grammar 


The structures on which general level courses are based 


are listed in detail in this section. 


Structures are listed by the numbers used to identify them 
on pages 34 to 44 of French, Core Programs, 1980, the 
guideline from which this support document is derived. 

Two lists of structures have been developed, based on 
French, Core Programs, 1980 - one list for students with 
240 hours of background in French and the other for 


students with 600 hours or more of background in French. 


In each list the structures are divided into three 
categories: review, reteach, and new. The new structures 
to be learned should be balanced between the Grade 9 and 
10 courses in the Intermediate Division and the Grade 11 
and 12 in the Senior Division. Students can be expected 


to learn approximately twenty new structures in a year. 


Grade 9 and 10 General Level French Based on 240 Hours 


of Background 


A. Structures that students should already know: (These 


will need review and reinforcement. ) 


#1-14, 18, 19, 21, 36 (qui only), 48. 


a2. 


B. Structures that students have encountered before, but 


which need to be retaught in a new context: 


#15-17, 20, 22=25, 27-29), °33=35),7 87444) \49),4.508 (for 


comprehension only), 56, 58. 


Cc Structures that should be introduced as new 


#31, 32, 45, 46, 51-54, 55 (do not stress eux and 


elles:))i 5'>,) 59-61 a7r64 ~~ 65,9 170-7 2e07 571 Js. 


The total structures suggested for Grades 9 and 10 
are: 


#1-25, 27-29, 31-46, 48-61, 64, 65, 70-72, 75-77. 


That is, students will have worked with the 
structures up to #77 with the omissions noted below, 
a total of 66 structures. 


Omitted s8#267103.0 wees] 596278637 666569 13), 74: 


Grade 9 and 10 General level French Based on 600 Hours or 


More of Background 


A. Structures that students should already know: (These 


will need review and reinforcement. ) 


#1-25, 279833{y35e 366(qui only )ers7pe38en9s0es4 46, 


327) D4=567) 50-60, 70. 


riey 


| Structures that students have encountered before, but 


which need to be retaught in a new context: 


#28, 29, 31, 32, 34, 39, 49, 50 (for comprehension 


only), 64, 65, 67. 


Cz Structures that should be introduced as new: 


B5=45), Wh, 195, 1, eOl=-63, 68-127 1S 1.7 78,1980, 81, 


84-86. 


The total structures suggested for Grades 9 and 10 are: 


#1=-25, 27-29, 31-65, 67-72, 75-78, 80, 81, 84-86. 


That is, students will have worked with the structures up 
to #86 with the omissions noted below, a total of 78 


structures. 


OMuccedca  t26y—9 350; 400,075, (4, 797 82) Sor 


Grade 11 and 12 General Level French Based on 240 Hours 


of Background 


A. Structures that students should already know: (These 


will need review and reinforcement. ) 


#15-17, 20, 22-25, 27-29, 33-35, 37-44, 49, 50, 56, 


eisiZ 
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Structures that students have encountered before, but 


which need to be retaught in a new context: 


+31 OS 2ey 454194679 51-54 555 edo xnot istress* ex and 


elles)7 577 59-61, 6475657 70=/ 2 Sa/S—/. 


Structures that should be introduced as new: 


#183) (337 3384 L762, 16s co-69% 135" 45 oe —5o, 


O99 0, eos, ol elo le 


The total structures suggested for Grades 11 and 12 


are: 


#L=86 8911 GORI SneoOw JI I=1o1 


Students will have worked with structures up to #101 
with the omissions noted below, a total of 94 


structures. 


Omitted: #87, 88, 91-93, 95, 98. 


Grade 11 and 12 General Level French Based on 600 


Hours or More of Background 


Structures that students should already know: (These 


will need review and reinforcement. ) 
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#28, 29, 31, 32, 34, 39, 49, 50 (for comprehension 


Only )5u04 o> Ose 


B. Structures that students have encountered before, but 


which need to be retaught in a new context: 


+45 5477 515) S53SO1 R63 868 =725047 Se 785780), 481, 


84-86. 
Cz Structures that should be introduced as new: 


Tlaye voy S2;e Cou o>, 867289 =91) 293 7994 09679,971, 
99— OPV lOG Feel Pi rl T9=122 726, Cl29Aels0 pl134); 


16S 


Students will have worked with the structures up to 
#135 with the omissions noted below, a total of 114 


structures. 


Omitted -5#877- #88), 2927769559871102=105) 107-110) 118% 


23-1257 28713-1333. 


A summary of the structures of the course organized by 


part of speech is found in appendix E. 
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Communicative Concepts 


The principal aim of all secondary school French courses 


is to increase students' ability to communicate in French. 


Grammatical structures and vocabulary must be kept in 
their proper perspective, as components of communication. 
Communication can be analysed according to the concepts 
that speakers need to express and understand, and 
according to the language functions they must perform. A 
series of communicative concepts which students should 
learn to express is contained in appendix F. Students 
should learn to function in French using these concepts 
for a wide variety of purposes by the completion of the 
four-year general level sequence. Students bring to Grade 
9 some ability to function within these communicative 


concepts in a straightforward manner. 


Teaching Strategies 


The teaching strategies that follow are designed to help 
teachers meet the needs of students in general level 
French courses. A sample unit which incorporates these 


techniques is provided in appendix D. 


27 


Course Planning 


Teachers should: 


° 


set objectives that are useful and interesting to the 
students, and provide some challenge for them; 

choose materials, themes, and activities that are 
appropriate to the students' language competence and 
interests; 

choose high interest/low vocabulary materials that 
invite active participation; 

structure lessons to provide a variety of activities 
that suit different learning styles; 

include some assignments for practice and enjoyment 
which will not be formally evaluated; 

survey students' background, interests, and 
expectations and in order to adapt activities to the 
students; 

allow time for students to begin their homework in 
class so that the teacher and classmates are available 
to assist them; 

survey students' reactions and their progress 
periodically as a basis for modifying procedures (see 


appendix B). 
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Classroom Techniques 


Teachers should: 


° make the classroom visually interesting. Students can 
be involved in creating visuals such as posters and 
collages related to themes; 

° develop with the students an agreed method for 
organizing their materials; 

° use a variety of seating arrangements to promote group 
work and communication; 

° make students aware of the objectives of the program, 
1.e., language skills, job-skill development, and 
culture; 

° vary the methods of instruction and use classroom 
strategies which encourage students to interact with 
each other and not merely with the teacher. Provide 
opportunities for work in pairs and small groups, and 
include student-directed activities; 

° keep intensive instruction short and free of 
unnecessary detail; 

° use the most simple concrete method to teach structures 
and vocabulary forms. They should limit the use of 
grammatical terminology; 

° interrelate oral work with reading and writing 
activities so that the students can benefit from the 


skill they handle best; 
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° involve students in making and using audiotapes, 
videotapes and other visuals whenever possible. These 
can be a culmination of speaking and writing activities 
or a complement to reading. 

° discuss with the class techniques for succeeding in the 


course. 


Encouraging Job-Skill Development 


General level programs focus on preparation for employment 
or for non-degree programs at post-secondary institutions. 
Students in these programs need practice to develop a 
sense of responsibility, organizing ability, and group 
skills. The activities in the French class should develop 
these qualities as well as a positive attitude to the 
French language and French-speaking people. A 
self-evaluation of job skills is found in appendix F. 
Teachers may want to have students use this form to 
evaluate themselves before they discuss their personal 
growth with the teacher. It is recommended that teachers: 
° outline the plan for the week and the day on the 
blackboard to help students recognize that each task 
fits into the plan; 
° train students to come to class ready for work; 
° develop with the class expectations for acceptable 


behaviour; 


° be flexible within those established expectations; 

° help students at times with their work so that they 
complete tasks; 

° accustom students to asking for clarification and 
advice as they are working; 

° observe students during group activities to determine 
the social skills that they have and those they need to 
develop; 

° provide opportunities for student leadership in 
classroom activities; 

° recognize, and help students to recognize, the 
important job skills that they are developing in 


addition to learning French. 


Use of French 


Teachers should: 


° use French as extensively as possible in the classroom. 
These students must feel that they are in a real French 
language course; 

° use of French to teach students the parts of speech to 
facilitate communication about language. The aim of the 
program is not to develop grammarians but competent 


language users. 
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Use of English 


Teachers should: 


use English in class to reduce the students' anxiety 
and to clarify what is expected of them; 

use English if a brief explanation would avoid 
frustration for the students; 

use English for initial explanation of some procedures 
in the early months; 

use English for discipline problems and some individual 


assistance. 


Group Work 


The grouping procedures described in French, Core Programs 
1980, pages 72-75, will help teachers to promote 


communication in the classroom. 


Students respond well to activities that allow them to 
interact with their peers and that permit individual 
students to make a distinctive contribution. Activities 
should include a variety of tasks which draw on different 
student strengths. The time allocated for group 
activities should be flexible enough to allow students who 
work more slowly to finish their work. Teachers should 


designate an appropriate place and an alternative 
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out-of-class time to allow students to complete tasks to 


their satisfaction. 


Working in groups: 


allows individuals or small groups to work with the 
teacher in planning and carrying out tasks; 

provides an active role for students; 

allows teachers to vary activities to match learning 
styles; 

permits varying the level of difficulty of materials 
for different groups of students; 

provides for variety in pacing and materials; 
develops student responsibility and leadership; 
maximizes student participation; 

permits students to work together and to learn to 


cooperate in a group effort. 


When is grouping appropriate? Group work can be 


introduced: 


fe) 


after the teacher knows the students; 

after students are familiar with an activity; 
intermittently, to vary procedures; 

after material has been introduced and practised, in 


order to reinforce it through application. 
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How are groups organized? In organizing groups, the 


teacher is advised to: 


vary the size, makeup, and purpose of the group; 

group students at different times by ability or 

interests, by random selection, or by their choice; 

° start with the full class, then divide into groups 
doing the same activity, then into groups using varied 
activities; 

° try to obtain additional assistance: senior students, 
cooperative education students, a monitor, or the 
teacher-librarian; 

° ensure that each group member has the opportunity to 


participate. 


What is needed before groups can start? It is important 


that the teacher: 


° prepare a variety of short activities; 

° organize and check materials; 

° consult the teacher-librarian about additional 
materials; 

° explain the ground rules to the students; 

° explain each activity and how it relates to what they 


are learning. 
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How can group work be evaluated? 


° Some group work will be evaluated informally as a 
regular part of class interaction. 

° When groups are working on a project for marks, one 
component of each student's mark for the project will 
be based on the quality of the group's product. Each 
participant will get the same mark for that component. 

° The other component of each student's mark will be 
based on that person's individual contribution as 
assessed by the participants and the teacher with input 


from any assistants involved regularly with the class. 


A sample outline for students to use in peer- and self- 


evaluation in group work is found in appendix G. 


Bilevel or Bigrade Classes 


In secondary schools that are small or highly specialized 
in their program offerings, it may not be feasible to 
offer separate classes in all subjects for each of the 
three levels of difficulty. In such cases a single class 
may be organized to serve two groups of students. Ifa 
combined class is necessary, there are two organizational 
possibilities: 
° a bilevel class which combines students taking basic 
and general level French, or general and advanced level 


French in the same grade; 


So 
° a bigrade class which combines students taking general 


level French in two successive grades. 


Where a school has students taking general level French in 
two successive grades, the bi grade class offers many 
advantages. The self-esteem of the students can be 
developed more easily where the aims of the courses are 
the same. Students at the lower grade recognize the 
others as more advanced in the program rather than more 
able. Some joint activities are possible since the 
objectives of the French program are the same; student 
interaction and assistance is more possible than in a 


bilevel class. 


Some strategies for working with a combined class follow. 


It is recommended that teachers: 


° give an outline of the work and the assignments to be 
covered in the week or unit. Students need this to 
know what they can do next if the teachers are busy 
with the other group; 

mencty ncO.Organize the ,courses «so,that ;there sare, some 
joint activities - vocabulary development, role-play, 
games, videotape or film presentations, and projects, 
for example; 

° when they are testing or teaching one group, have an 
activity ready for the other students. This activity 
may involve preparation of the work to be covered in 


the next few days; 


36 


when common assignments or projects are given, build in 
a marking scheme for each group with criteria that the 
students understand; 

try to have common deadlines for completing projects or 
activities that the groups are working on in class so 
that the timing of presentations, displays of work, or 
evaluation is parallel; 

allow students to do their oral presentations before a 
small group rather than the entire class; 

create a buddy system in which the students can help 
one another; 

clearly establish the objectives to be met by each 
group and make sure that they are appropriate for the 
students. Teachers should avoid having one group of 
students feel that it must work harder than the other 


students. 


oi 
Evaluation 


Evaluation of Student Achievement 


Purposes 


The evaluation of students taking general level French 


courses should be conducted in order to: 


° motivate them to improve their performance through the 
provision of appropriate feedback; 

° identify areas of strength and weakness as a basis for 
appropriate instruction; 

° provide parents, guardians, students, and educators 
with understandable information about a student's 


performance and growth. 


Students perform best when they are aware of how their 
performance will be assessed. Teachers should outline 
their expectations for student behaviour and performance 
at the beginning of a course. They should explain the 
procedures that will be used to evaluate each component of 
the course and the process that will be used to determine 
a student's final mark. Assessment procedures in general 
level French courses should be positive and reassuring, 


and emphasize achievements. 
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Adapting Evaluation Practices for General Level French 


Courses. 


Evaluation is a complex process which, to be fair and 
accurate, requires a variety of methods. In general level 
courses the majority of evaluation should be on students 
day-to-day work. By stressing daily work and making 
students accountable for it, teachers can promote good 
work habits, good study habits, and visible success. They 
will also prepare students for the world of work, where 
evaluation is done through continual on-the-job 


assessment. 


Student assessment in general level French courses should: 

° enhance self-concept by stressing achievements rather 
than emphasizing failures; 

° be a reassuring process which encourages students to 
take risks without the fear of failure; 

° use self-evaluation and peer evaluation frequently to 
ensure that students feel involved in their own 
learning, in partnership with the teacher and the rest 
of the class; 

° emphasize continuous evaluation of classroom work 
throughout the term rather than end-of-term 
examinations; 

° recognize personal skills and attitudes such as 
cooperation, time management, politeness, effort, 


attendance, punctuality, and participation; 
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provide ongoing feedback to allow students to monitor 
their own progress; 

include assessment of the students' contributions to 
the groups in which they have participated; 

provide the teacher with the opportunity to make 
anecdotal comments and students with the opportunity to 


judge their progress on a continuous basis. 


Teachers should include in assessment items that allow 


students to apply what they have learned rather than 


testing retention of information. This can be achieved in 


oral or written tests by such techniques as: 


fe) 


In 


supplying words to be incorporated in cloze test items, 
assigning matching tasks, or 


using multiple choice items. 


general level French courses teachers should: 

test students frequently on short amounts of material 
rather than evaluate them on longer units; 

test items in a communication context, not just as 
discrete points; 

design tests and examinations to reflect the balance of 
skills appropriate to the students' background hours of 
French; 

include in tests and examinations items which permit 


students to demonstrate higher level thinking skills; 
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° include optional questions on tests and examinations to 
accommodate the students' wide range of reading and 
writing skills; 

° give students opportunities to improve their marks by 
re-writing tests, re-doing assignments, or doing 


additional work for bonus marks. 


It is important to share with the students the criteria on 
which their evaluation for French is based. Teachers 


should: 


° ensure that students have a clear understanding of how 
and why they are being evaluated; 

° inform students about the marks given for the four 
language skills and for job-skill development; 

° discuss the timing of tests with their students; 

° allow students to repeat tests in order to raise their 


marks. 


Evaluation practices should be varied. No single procedure 
can provide all the information necessary for teachers to 
determine that learning has taken place. French teachers 
should develop evaluation strategies beyond 
paper-and-pencil teacher-made tests and examinations. 

Some samples of novel evaluation instruments are contained 


in appendix G. 
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Allocation of Marks 


Assessment procedures must be directly related to program 
objectives and must be based on classroom activities. All 
skills must be evaluated and the allocation of marks 


_ should reflect the time accorded to each skill. 


The weighting suggested for the study of teaching and 
testing the four language skills and for job-skill 
development in general level French follows. A distinct 
percentage is not allocated for the study of culture. It 
should be part of the content through which the four 


skills and job-skill development are evaluated. 


Grades 9 and 10 


Language skills 


° Listening and Speaking 


° Reading and Writing 


° Job-skill development 


Total 


Grades 11 and 12 


Language skills 


° Listening and Speaking 


° Reading and Writing 


Job-skill development 


Total 


240 hours 
elementary 
background 


50 


35 


L5 


100 


240 hours 
elementary 


background 


45 


40 


15 


100 


600+ hours 
elementary 
background 


45 


40 


LS 


100 


600+ hours 
elementary 


background 


Sie) 


50 


15 


100 
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In calculating report card marks, teachers are advised to 
allocate 85 per cent to language skills. Where 
examinations form part of the assessment they should. be 
included in this 85 per cent. Marks for job-skill 
development must be incorporated so that the proportionate 
weighting outlined above does not change. It is important 
that students recognize the value placed on job-skill 
development as preparation for employment. It is 
recommended that examinations be returned to students with 
the calculation of the report card mark outlined on the 


paper. 


Program Evaluation 


The suggestions and criteria for program evaluation 


outlined in French, Core Programs, 1980, pages 80-83, will 


help teachers to evaluate their general level program. 
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Appendix A: Questionnaire on Learning Styles? 


This is a questionnaire to help you find out how you learn 


best. There are no wrong answers. 


Answer the following questions quickly. If you agree 
strongly, circle A. If you sometimes agree, circle B. 


If you disagree, eieclesce 


A = strongly agree B = sometimes agree C = disagree 
ie Once I hear a song, I can recognize the 

tune the next time I hear it. AvetBinG 
26 I recognize the voice on the phone very 

quickly. Av nButG 
Sis I understand better the person speaking 

if I watch him/her closely. A Bae 
4. I enjoy watching others dance. A JBoSG 
5% I pour and carry full cups easily and 

do Not 'spi lili idutd A BEG 


6. When I climb stairs, I look ahead 


rather than at my feet. A BOG 
Ts I think a diagram or picture is better 

than an explanation. A Bere 
8. Noises from the outside interfere with 

my ability to concentrate. A B C 


3. Ibid: 


0 5 


1g he 


Lae 


ae i 


14. 


hse 


Ges 


Lifes 


LGe 


O 


20. 


Zn. 
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If an article is illustrated with pictures, 
it helps hold my interest. 

When riding a bicycle, I can look to the 
Side without turning the handlebars in the 
direction I am looking. 

I can walk in the complete dark and not 
bump into anything. 

When I dial a telephone number, I notice 
if there is an unusual ring. 

I am very aware of the fine tuning and 
colour on the TV. 

I decide that my hair needs washing by 

the way it feels. 

I can easily remember faces. 

I do well on a test if it is about 
information we talked about in class. 

Good sound quality is important to me 

when I listen to radio or stereo. 

I enjoy going barefoot and walking in 

sand or grass, if it is safe. 

I can remember a licence-plate number 

long enough to write it down an hour later. 
The texture of the material is important 
to me when I buy clothes. 

I would rather receive a phone call 


from a friend than get a letter. 
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Scoring your questionnaire 


If most of your answers to statements #5, 6, 10, 11, 14, 


18, and 20 are A, you tend to learn by doing. 


If most of your answers to statements #1, 2, 8, 12, 16, 


17, and 21 are A, you tend to learn by listening. 


If most of your answers to statements # 3, 4, 7, 9, 13, 


15, and 19 are A, you tend to learn by seeing. 


If most of your answers are B in one of these three 


groups, that is probably your backup system. 


If most of your answers are C in one of these groups, that 


is probably not the way you prefer to learn. 
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Appendix B: Surveys of Student Interests and Reaction to 
the French Program 


Student Interests* 
Student: Course: 


Teacher: Date: 


Instructions 


The purpose of this survey is to share some of your 
interests and feelings with your teacher. This is not a 
test and there are no right or wrong answers. Your 
teacher will be the the only person who knows how you 


answered the questions. 


Read over the questions, think about them, and answer when 
you are sure of your answers. It is best not to talk about 
‘your answers before finishing the survey so that you will 
not be affected by what other people think. Your teacher 
wants to find out what your own interests and attitudes 


are. 


4. This survey is an adaptation of the Survey of 
Students' Interests prepared by the Wellington County 
Board of Education. It is included with their 


permission. 
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Your interests will help your teacher choose topics to 


study that interest you and your classmates. 


a Do you watch TV? Circle your answer. Yes No 
List the three TV shows that you like watching the 


most. 


Ze Do you like to travel? Circle your answer. Yes No 
What is the most interesting place that you have 


visited? 


3% Do you like sports? Circle your answer. Yes No 


What sports do you like to play or watch? 


4. Do you belong to any teams, clubs, or groups? 
Circle your answer. Yes No 


Which ones? 
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Do you have any collections like hockey cards, coins, 
stamps, models, posters, albums, or buttons? 
Circle your answer Yes No 


Tell about your collection. 


What kind of games do you like to play? Check ( ) 
any that you like. 

cards 

board games 

video games 

other games 


List others below. 


What kind of reading do you like? Check ( ) the 


things you like. 


mysteries in 9 newspapers oe. 

science fiction humour — 
stories try by. stories about 

sports ae famous people —___ 

adventure aa magazines : ae 

comics 


List others below: 
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8. Circle one answer for each question. 


Outside of school do you ever: 


keep a diary Yes No Sometimes 
write a poem Yes No Sometimes 
build things Yes No Sometimes 
fix things Yes No Sometimes 
go ato concerts Yes No Sometimes 
go to movies Yes No Sometimes 
watch videos Yes No Sometimes 
write a story Yes No Sometimes 
work in the garden Yes No Sometimes 
listen to music Yes No Sometimes 
earn money Yes No Sometimes 
enter contests Yes No Sometimes 
knit or sew Yes No Sometimes 
draw Yes No Sometimes 
play video games Yes No Sometimes 
9. If you could plan a class field trip, where would you 


like to go? Make three choices by putting 1 beside 
the place you like best, 2 beside your second choice, 


and 3 beside your third choice. 


a play pa ee a shopping centre a 
a.concert a a science centre a. 
an art show Cerna a museum is 
a library a French restaurant 


an outdoor 


education centre 


Another place I would like to go is 


LO. 


pa 8 


Wises 


JES he 
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Below are some subjects that you study in school. 
Write "favourite" beside your favourite subject and 


circle the one you like least. 


English Business Studies 
French Geography 

Art Health 

Science Physical Education 
History Technological Studies 
Music | Any other? 


How do you feel about taking French this year? 


Circle your answer. 


good afraid 
angry mixed feelings 
resentful uncomfortable 


How does your mother/father/guardian feel about your 
asking French? Circle your answer. 

They think it is a good idea. 

They don't think it is a good idea. 


They haven't said anything about it. 


Here are different ways to learn. Mark your choices 
by putting 1 beside the way you like best, 2 beside 

your second choice, and 3 beside your third choice. 

By reading books and magazines 

By watching other people do things 


By watching movies, TV, or filmstrips 


14, 


15. 
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By listening to a person talk 

By putting things together by yourself or 
with a friend 

By listening to an album or a tape 


By experimenting at home or in school 


How do you like to learn? Circle one answer for each 


question. 

alone Yes No Sometimes 
with one other person? Yes No Sometimes 
in a small group? Yes No Sometimes 
in a large classroom? Yes No Sometimes 


When you leave high school, what do you want to be? 


I want to be a 


I haven't made up my mind what to be. 


<6) 


Student Reaction to the French Program” 


Student: Course: 


Teacher: Date: 


‘ke Check ( ) your favourite language activity. 
warm-up activity reading activity 
game speaking activity 
group work listening activity 


Wri ting factivi.ty. 


Why is this your favourite activity? 


cs What did you enjoy most about the work this month? 


oe What did you dislike? 


oe This survey is adapted from one used at Castle Frank 
High School, Toronto Board of Education. 
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Did you have enough time to explore the topics which 
were most interesting to you? For which topic(s) did 


you want more time? 


In what area have you improved most? 
listening speaking 


reading writing 


In what area do you think you need help? 


Do you need more help from the teacher? 


If you have any questions or ideas about the French 


program, write them below. 


oa 


Appendix C: Sample Topics 


A series of related topics can be used to accommodate the 
needs of students taking general level French courses. 


These students require: 


ample opportunity for repetition and re-entry; 
practical themes that relate to their own lives; 


units that recognize their age and interests. 


The charts that follow illustrate how one broad theme can 
be used as a point of departure for a series of topics. 
These topics review and re-enter common elementary school 
vocabulary areas and expand them in a secondary school 


context. 
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| | 
Leisure Time | | Careers 
| 
entertainment | | abilities 
movie ads | | school subjects 
television | | pay scale 
dates | | hours, schedule 
sports | | locations 
keeping fit | | careers of the 
continuing | | future 
education | | labelled projects 
preparation | | on a specific job 
of a community | | local job 
leisure booklet | | 
| | 
: Jobs : 
| | 
On the Job | | Applications 
| | 
| | 
introductions | | addresses 
questions | | phone numbers 
time-cards | | SIN numbers 
dress | | date/age 
car-pools | | schooling 
- areas, pick-up | | experience 
times, schedule | | interests/hobbies 
lunch arrangements | | references 
payday - banks | | application 
deductions | | forms 
budgetting | | 
collage on one job | | 
| | 
Interviews 


telephone calls 
time 

location 
directions 
map-reading 
transportation 
parking 

dress 
role-playing 


=f 


The Daily News Advertising 
headlines classified 
front page houses for sale/ 


international news apartments for 


- national news rent 
local news fashion 
special interest announcements 
stories films/concerts/ 
captions theatre 
weather special events 
books 


lost and found 


| The | 
| Newspaper | 


Advice Columns Additional Features 


| | 
| | 
| | 
Advice to: | | editorials 
. the lovelorn | | letters to 
. young people | | ‘the editor 
. senior citizens | | business 
gardeners | | interviews 
parents | | fashion 
investors | | horoscope 
| | puzzle 
| | cartoons 
| | 


Entertainment/Sports 


celebrities 
sports results 
TV/radio listings 
critical reviews 
movies 

books 

music 

rock videos 

pop culture 
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Appendix D: Sample Unit 


Purpose and Principles 


The theme for this sample unit for a general level Grade 9 
French program is "Je veux un emploi". The principles 
underlying the design of this unit should be considered in 


designing additional units. 


The students entering Grade 9 are beginning to consider 
part-time employment. They feel the need to move towards 
independence, to earn spending money, and to face new 
challenges. This unit will give the students an 
opportunity to know more about themselves and about other 
students' views. Students should perceive it as a 


response to an immediate need and a real situation. 


The unit makes use of all four skills. Students are asked 
to do recognition-reading, short writing assignments, 
listening-discrimination and role-playing. The activities 
have been designed for the unit to provide for the varied 
learning styles of students. The teachers should permit 
students to move about in the classroom and the school as 
the activity requires. This strategy allows the teacher 
to observe students: and? their*initerperconal skills.) They 
might watch for the following: students who demonstrate 


speaking and listening etiquette, who take turns, who wait 
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for the other student's answer, who ask and respond 


appropriately to questions.... 


The activities allow for large, small and partner 
groupings. The small groups allow the students to 
personalize their activities and to develop 
self-confidence in applying for a job. It may also 
increase their personal responsibility for their own 
learning. The unit involves student work that can be 
displayed in class. This is another way to improve 


student's self-image. 


Je veux un emploi! 


Objectives 


Students will be helped: 

- to learn about themselves and their already acquired 
job skills; 

- to get to know their fellow classmates; 

- to become familiar with different job criteria and job 
skills required; 

- to write a curriculum vitae; 

- to write or phone for a job interview; 

- to prepare for a job interview; 

- to learn expressions and vocabulary related to 
different occupations and to job search and hiring 


procedures. 
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Vocabulary 


For Review 


professions 


le professeur 

le directeur/la directrice 
le chanteur/la chanteuse 
le chauffeur 

le/la secrétaire 

le caissier/la caissiére 
le docteur 

le musicien/la musicienne 
le reporter 
l'infirmier/1'infirmiére 
l'héte/1l'hdétesse 

le/la pilote 


l'agent de voyage 


Teachers will only teach the new vocabulary and structures 
needed for the activities they choose to have the students 


do. 
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Activities® 


1. Questionnaire 


a) 


b) 


Cc) 


To enable the students to consider their own career 
aspirations, have them complete the "questionnaire 
individuel" (p.66) (extrait de Aprés la 8e; 


Ministeére de 1'Education, Toronto 1982). 


Based on the results of the questionnaire, ask the 
students to choose three careers listed in the 
"Carrieres" section about which they would like to 


obtain additional information. 


The student will complete the French form 
requesting three occupational descriptions in 
French from the Student Guidance Information 
Service (SGIS). An example of this form has been 
included in this booklet; multiple copies should be 
prepared by the teacher for use in class. In the 
"Carriéres" section of this package, the majority 
of terms used are those found in the Master List of 


Occupational Titles’, Student Guidance Information 


6. These activities are adapted from the booklet "Vous, 
votre carriére et le frangais" developed by the 
Halton Board of Education. 


th; Master List of Occupational Titles 1985-86. Ministry 
of Education Student Guidance Information Service 
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Service (SGIS). This document which is available 

through your school's Student Services department 
also includes the code numbers for each profession 
required to complete the requests for occupational 


descriptions. 


The occupational descriptions in French which each 
student obtains from the SGIS can be used in the 
completion of the remaining activities in this 


Unde 


2. Job opportunities. The teacher provides students with 


a page of job advertisements from a French newspaper. 


a) Students complete a reading comprehension exercise 
based on the advertised jobs and answer questions 


such as: 


Qu'est-ce qui est nécessaire pour étre embauché(e) 
chez ? 

Qui a besoin d'expérience sur un ordinateur? 

Qui doit planifier des activités sportives et 


culturelles? 


b) Students are asked to identify the parts of a job 
advertisement based on the observations they have 
made while completing the reading comprehension 


exercise. 
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c) Students write a job advertisement modelled on the 
newspaper advertisements for: 
a job based on a career they want to pursue 
a job they have or 


a job on the print-out from the SGIS. 


Offer of service 
a) Have students put up their advertisements on a 


designated area of a bulletin or blackboard. 


b) Have each student peruse the group of 
advertisements and choose another student's ad 


which is of particular interest to him/her. 


Usarigmche models sine, obfvesdée’service “pdr ecrit, | 
(p.69) and “une offre de service au téléphone" (p.70), 


the student will: 


c) write a letter applying for the job described in 


the advertisement he/she has chosen. 


d) prepare a telephone conversation with the author of 


the advertisement. This conversation can be 


presented to the class 
presented to the teacher or 


recorded on tape. 


om 


64 


Applying for a job. 
a) After vocabulary preparation, the student will 
complete "la demande d'emploi" (p.71) with 


his/her personal information. 


b) Using “l*échantillon dexcurriculum Vitae ws (ps3), 
the student will produce a personal curriculum 


vitae. 


Job requirements. Teachers should provide the 
students with the criteria for many jobs such as 
police officer, receptionist, telephone operator, 


customs official, nurse... 


a) The student will read the requirements for an Air 


Canada flight attendant (p.74). 


Complete the exercises orally with a partner, ina 


group, or in a class discussion. 


b) Some students might prepare for the class a similar 


activity based on a job which they know. 


The interview. 


a) Ask the students to suggest "do's" and "dont's" in 


being interviewed for a job. 
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b) Ask the students to compare their findings to those 


in "Comment faire une bonne impression" (p.76). 


c) The teacher prepares three sample interviews on 
tape (pp.76-79). The students with a partner 
listen to the sample interviews, and discuss 


question A (p.76). 


dad) Refer to questions B and C on page 79. Have the 
partners prepare a job interview: 
to be presented to the teacher, 
to be presented before the class, 
to be video-taped, or 
to be recorded on cassette. 
(Several of the best cassettes can be used as 


listening comprehension exercises. ) 
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Extrait de Apres la 8e? 


Questionnaire individuel® 


Nom de 1'éléve: 

Mes trois matiéres préférées sont: 

i 

PRS 

Sie 

Emplois et activités ou j'excelle (par ex., garder un 
enfant, construire des modéles, jouer d'un instrument): 
ily, 

Ze 

She 

Emplois a temps partiel et emplois d'été que j'ai eus: 
al 

Ze 

oe 

Qualitiés que je pense avoir (par ex., courtoisie, 
détermination, fiabilité, gaieté): 

1 

Das 


Sn 


Métiers ou professions auxquels je révais quand j'étais 


8. Apres la 8e? Ministére de 1'Education, Toronto, 
1982. 
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plus jeune: 


ihe 


Fs 


She 


Aspects d'un métier ou d'une profession que je trouve 
importants et dont je tiendrais compte en choisissant une 
carriére (par ex., le prestige attaché a la profession, le 
défi qu'il comporte, la rémunération éventuelle, la 


variété des taches, etc.): 


Métiers et professions que j'aimerais exercer (indiquer la 


scolarité exigée pour chacun d'eux): 


Raisons pour lesquelles je pense que ces métiers ou 
professions pourraient me convenir: 


i 


Be 


ohn 


Matiéres que je pense choisir en 


Matiére 


Code 


Matiere 


année: 
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Code 
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UNE OFFRE DE SERVICE PAR ECRIT 


David Marks 

501 Guelph Line 
BuLligigcon,eOncar1o 
L7P 3X6 


eee tee 1988 


Mme Susan Brown 
Directrice 

Service du personnel 
Ontario Place 

955 Lakeshore Blvd. W. 
Toronto, Ontario 

M6K 3B9 


Madame, 


Je vous écris en réponse a votre offre d'emploi dans le 
Toronto Star du 25 février 1988. Je voudrais poser ma 
candidature au poste de guide bilingue a Ontario Place. Je 
suis actuellement en deuxiéme année au collége Sheridan ow 
je suis des cours de frangais et de journalisme. Je 
cherche un emploi a plein temps du 15 mai au ler 
septembre. 


Pendant trois étés, j'ai travaillé comme moniteur de camp 
a Muskoka et en été 1987, j'ai travaillé au service de la 
clientéle chez Stelco. Je pense que l'expérience acquise 
au contact du public et au service des clients pourrait 
m'aider a réussir a cet emploi. 


Vous trouverez ci-joint mon curriculum vitae. J'espére 
avoir la possibilité d'une interview avec vous. 


En espérant avoir une résponse de votre part, je vous prie 
d'agréer, Madame, mes sincéres saluations. 


David Marks. 


Pod. 
Curriculum vitae 
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UNE OFFRE DE SERVICE AU TELEPHONE 


Réceptionniste 
Candidate (Dianne Laporte) 
Commis au service personnel 


oO BD > 


Directrice (Michelle Beaulieu) 


A. Bonjour. Léonard Associés. 
B. All6! Michelle Beaulieu, s'il vous plait, poste 258. 
A. Oui, mademoiselle. 
C. Service du Personnel. 
B. Est-ce que je peux parler a4 Michelle Beaulieu, 
s'il vous plait? 
C. Certainement, mademoiselle. C'est de la 
part de qui? 
B. Ici Dianne Laporte. 
C. Un instant, mademoiselle. 
Ici, Michelle Beaulieu. 
B. Je m'appelle Dianne Laporte. Je vous téléphone en 
réponse a votre offre d'emploi dans le "Globe and Mail". 
D. Avez-vous de 1]'expérience comme secrétaire bilingue? 
B. Je viens de terminer mes études a 1'école secondaire 
et j'ai suivi des cours en dactylographie et en 
sténographie. A 1'école, j'ai travaillé dans le bureau 
pendant mon temps libre. Aussi, j'ai travaillé dans un 
bureau en ville chaque matin pendant une heure. C'était 
organisé par 1'école comme expérience dans le monde du travail. 
D. C'est intéressant. 
B. En plus, j'ai travaillé pendant trois étés comme secrétaire 
bilingue dans le bureau de mon pere. 
D. Ah! Vous étes bilingue? 
B. Ah oui, je parle couramment les deux langues. Ma famille vient de Québec. 


D. C'est bon. Je voudrais vous parler davantage. Seriez-vous libre pour 
une interview demain? 

B. D'accord, demain matin, si c'est possible. 

DOU ea LO ene 5Ue 

B. Bien sir! Merci beaucoup. A demain a 10 h 30. Au revoir. 

D. Au revoir. 


aii) 


DEMANDE D' EMPLOI eae 
NOM: (en lettres moulées) eee Mme 
[es] Mile 
Nom de famille Pre 3 
renom Autre(s) Prénom(s) a Madelile 
ADDRESSE: 
No Rue 
Ville Province Code Postal 

NUMERO DE TE1EPHONE: ( ) 


Code Regional 
LIEU DE NAISSANCE: 


. Ville Province Pays 
CITOYENNETE: 


M 


SEXE: F 


NUMERO D'ASSURANCE SOCIALE: 
PERSONNE A AVERTIR EN CAS D'URGENCE: 
Nom 
Addresse 
Numéro de téléphone 
Parenté 
ETUDES COMPLETEES: Années 
Nom de 1'école Ville de a 


Ecole élémentaire | | | = 


Ecole secondaire’ | | | es 


College 


College 
polytechnique 


Université 


EMPLOIS: 
Compagnie 


LANGUE: 
Francais 
Anglais 
Autre(s) 
REFERENCES: 


(1) Nom 


Occupation/titre 


Numéro de téléphone 


Nom 


(2) 


Occupation/titre 


Numéro de téléphone 


Nom de l' institution 


Années 
de 


DETENEZ-VOUS UN PERMIS DE CONDUIRE? 


Signature: 


Date: 
Jour 


Mois 


Peal oui 
[] non 


Annee 


Ville 
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de 


Choississez le bon 
numero: 

l-un peu 

2-assez bien 
3-bien 

4-tres bien 
5-couramment 


N'ECRIVEZ PAS 


Réserve a 
l' administration 


Examiné par 


Remarques: 
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ECHANTILLON DE CURRICULUM VITAE 


Adresse: 


No de téléphone: 


No d'assurance sociale: 


Citoyenneté 
Formation scolaire: 


1986 a date 
1982-86 


Emplois: 
Eté 86 


Etés 84 et 85 


Certificats: 


Langues parlées: 


Intéréts: 


Références: 


GISELE JACQUELINE MARTINEAU 


176 avenue Tanguay 
Sudbury, Ontario 
P3C 5G5 


705-07 3= 5602 
467 203 779 


Canadienne 


College Cambrian 

pour l'obtention du diplome en hospitalité 

et gestion 

Diplome d'études secondaires Ecole Secondaire 
Sudbury 


La Banque Royale du Canada 
1775, boulevard Lasalle 
Sudbury, Ontario 

P3A 2A3 

poste: caissiere 


Département de sports et loisirs 

Ville de Sudbury 

poste: monitrice de colonie de vacances 
Certificat de ]1'Ambulance St-Jean 
Diplomes de sauvetage de la Croix-Rouge 


anglais, frangais 


ski de fond, natation, voyages, lecture, 
yoga, musique populaire 


M. Réal Lagacé, Professeur en gestion 
College Cambrian 
Téléphone: 566-8101 


Mme Louise Marchand, Gérante 
la Banque Royale du Canada 
1775, boulevard Lasalle 
Sudbury, Ontario 

P3A 2A3 

Téléphone: 566-1710 
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AIR CANADA 
AGENT DE VOL 


NORMES D'EMBAUCHE 
- €étre de citoyenneté canadienne ou immigrant recu. 


- détenir un certificat d'études secondaires complétées avec succes, ou 
l'equivalent reconnu par le Ministere de 1'Education. 


- avoir un minimum d'un an d'expérience dans le monde du travail apres 
avoir terminé des études a 1'école secondaire, ou 6 mois d'expérience 
apres avoir terminé des études postsecondaires. 


- avoir une taille minimum de 157.5 cm (5'2") et maximum de 185.5 cm 
(6'1") et un poids en proportion de la taille. 


- €@tre en bonne sante. 


- posséder une acuité visuelle minimum de 20/50 non-corrigée 
Verres de contact seulement. Pas de lunettes. 


Préférence aux candidats: 
1. qui possédent une connaissance d'une langue seconde. 


2. qui ont fait des études postsecondaires. 


Parmi les candidats suivants, un seul satisfait aux normes d'embauche 
d'Air Canada. Identifiez-le, dites pourquoi les autres ne peuvent pas 
étre embauchés. (Parfois il y a plus d'une raison. ) 


1. Francois, jeune garagiste de 28 ans veut changer de travail. I] 
mesure 180 cm et pese 75 kg. I1 parle couramment le francais et 
l'anglais. I1 travaille au garage Renault depuis qu'il a quitté 
1'école aprés la onzieme année. 


2. Jennifer est née a Toronto. Elle a 21 ans. Elle mesure 160 cm et 
pese 120 kg. Elle parle l'anglais et lit le frangais. Elle a fait 
deux années d'etude au college polytechnique Ryerson. Elle travaille 
depuis un an comme sténo-dactylo chez Xerox. 


3. Brigitte, immigrante requ, est née a Paris. Elle vient de terminer 
ser études secondaires et travaille depuis six mois comme vendeuse 
dans une boutique a Yorkville. Elle mesure 165 cm et pese 54 kg, et 
elle porte des verres de contact. 


4. Sean travaille comme caissier dans une banque depuis deux ans. 
Apres la treizieme année, Sean a passé une année en Europe ou i] 
a perfectionné son frangais et son allemand. I1 a 23 ans et mesure 
183 cm et pese 80 kg. I1 est en trés bonne santé et i] adore voyager. 


Ue 


Denise est née a Toronto. Elle a son dipléme B.A. en latin, mais 
malheureusement, elle n'a pas pu trouvé un poste comme professeur 
de latin. Donc, elle a accepté un poste comme réceptionniste. 
Apres deux mois, elle commence Aa s'ennuyer et veut changer de 
travail et elle pose sa candidature au poste d'agent de vol. 

Elle mesure 170 cm et pése 54 kg. Elle porte des lunettes 
épaisses. 


Et vous, seriez-vous embauché(e) comme agent de vol? 


Nommez quelqu'un d'autre qui satisfait aux normes d'embauche 
d'Air Canada. Dites pourquoi. 
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L' INTERVIEW 


COMMENT FAIRE BONNE IMPRESSION 


Soyez a ]'heure. 

Soyez propre, net(te) et modeste. 

Portez des vétements convenables (pas de jeans). 
Apportez votre curriculum vitae, vos diplémes et vos certificats 
Soyez enthousiaste. 

Soyez poli(e). 

Essayez d'étre calme. 

Essayez de vous renseigner sur le poste. 

Ecoutez attentivement 1' interviewer. 

Parlez bien (pas d'argot). 

Réfléchissez avant de répondre a la question. 
Remerciez 1' interviewer a la fin de 1]' interview. 


PRE WOON DOP WHE 
INOS es eo ter tis.  citeth samhonins 


Au_professeur 


Enregistrez les trois interviews sur cassette. 


Aux éleves 
A. Ecoutez les trois interviews. Laquelle de ces candidates fait une bonne 


impression? Pourquoi? 


Mme Saint-Laurent, la directrice du personnel, interviewe deux candidates 
pour le poste de vendeuse chez Simpsons a Square One. 


INTERVIEW #1 


Sally Jones arrive au bureau de la directrice dix minutes en retard. Elle 
porte des jeans, un pullover orange et des sandales. Elle est chargée de 
beaucoup de paquets parce qu'elle a passé le matin au centre d'achats. 
Quant la réceptioniste la fait entrer dans le bureau de la directrice, elle 
dit "Salut!" et elle tombe lourdement sur une chaise. 


MME. Sie Vous @étes Sally Jones? 

SALLY: C'est Ga. 

MME: S cel: Vous étes un peu en retard. 

SALLY Je regrette, mais j'avais beaucoup de shopping a faire, 


et je ne faisais pas attention a l'heure. 


MME S agile Hmm. Vous cherchez un poste comme vendeuse? 

SALLY: Oui. 

MME SoSLe Quelles études avec-vous complétées a 1'école? 

SALLY: J'ai abandonné 1'école apres avoir répété la dixieéme année 


deux fois. 


Ve 


MNES. ~L Quel age avez-vous? 

SALLY: J'ai 18 ans. 

MME S.-L.: Avez- ous déja travaillé qualque part? 

SALLY: Pas beaucoup. J'ai travaillé comme serveuse dans un 


restaurant pendant deux semaines. 
MME oo Ls Pourquoi avez-vous quitté ce travail? 


SALLY: - Le travail était trop difficile et je ne gagnais pas 
assez d'argent. 


MMESS. ole: Donc, vous n'avez pas d'expérience comme vendeuse. 
Nous cherchons une vendeuse dans le rayon des vétements 
pour femmes. 


SALLY: Pas d'expérience comme vendeuse, mais je suis une femme 
et je porte des vétements, n'est-ce-pas? 


MMEe Sel. : D'accord. Pourquoi voulez-vous travailler chez nous? 


SALLY: J'ai besoin d'un job. Tout let monde a besoin d'argent, 
et moi, j'ai dépensé tout mon argent ce matin. 


MME Se—L, : D'accord, Mile Jones, mais si vous n'avez plus rien a me 
dire, je crois que nous pouvons terminer cette interview. 
Je vais vous téléphoner avec ma décision avant la fin de 
la semaine. Au revoir. 


SALLY: Oui, salut! 

INTERVIEW #2 

Denise Smith arrive au bureau de la directrice quelques minutes avant 
son rendezvous. Elle porte unde tenue impeccable et discrete. La 


réceptionniste la fait entrer dans le bureau de la directrice. 


DENISE: (en Bonjour, Mme Saint-Laurent. Merci de bien vouloir 
lui serrant m'accorder une interview. 


la main) 

MMESS ek: Asseyez-vous, s'il vous plait. Vous étes Denise Smith? 
DENISE: Oui. 

MMESS.<Ls: Vous vous intéressez au poste de vendeuse dans le rayon des 


vétements pour femmes. Pourquoi voulez-vous travailler 
chez nous? 
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DENISE: Je trouve ce genre de travail trés agréable parce qu'il me 
permet d'entrer en contact avec le public. Apres mes études, 
j'espere devenir acheteuse de vétements pour femmes et je 
crois que 1'expérience de ce poste me sera tres utile. 


MMESS>—L x: Quelles études avez-vous comp]étées? 


DENISE: Je vais terminer la douzieéme année en juin. En septembre, 
je vais commencer le cours "Fashion Buyer" au college Sheridan. 


MME Sosl.: Vos projets d'avenir sont trés intéressants, mais avez-vous 
| de 1'expérience? 


DENISE: Je travaille depuis deux étés dans une boutique pour femmes. 
Le nom du patron figure parmi les références que vous trouvez 
dans le curriculum vitae que je vous ai donné. 

MME Ss=L.: Pourquoi voulez-vous quitter ce travail? 


DENISE: C'est un petit commerce et je veux de 1l'expérience dans un 
grand magasin comme le votre. 


MMEP Sasi: Bien. Avez-vous des questions, mademoiselle Smith? 
DENISE: Oui, quand est-ce que la personne choisie commence a travailler? 
MME S.-L.: Dans un mois. Si vous n'avez plus de questions a me poser, je 


crois que nous pouvons terminer cette interview. Je vais vous 
téléphoner avec ma décision avant la fin de la semaine. Au 
revoir. 


DENISE: Je vous remercie beaucoup, madame. Au revoir. 
INTERVIEW #3 
Nancy Hamilton arrive au bureau de la directrice quelques minutes avant son 


rendez-vous. Elle porte une jupe et une blouse. La réceptionniste la fait 
entrer dans le bureau de la directrice. 


NANCY: Bonjour, madame. 

MMERS SLs Bonjour. Asseyez-vous, s'il vous plait. Vous étes Nancy 
Hami 1 ton? 

NANCY: Oui, madame. 

MME Soebes Vous vous intéressez au poste de vendeuse dans le rayon 


des vétements pour femme? 


NANCY: Ah oui. Je veux absolument trouver un poste, et j'ai 
toujours aimé ce magasin. 


MME: Sain: Aht C'est pourquoi vous voulez travailler ici. Vous 
habitez a Toronto? 


NANCY: 
MNES Sele. 
NANCY: 
NIMES Sodan: 
NANCY: 
MMps se es 
NANCY: 
litt Se ye lage 
NANCY: 
MME. 3 
NANCY: 


WS 


J'habite a Mississauga depuis mon enfance. 
Quelles études avez-vous complétées? 

Je vais terminer Ja douziéme année en juin. 
Et, en septembre? 


Je ne sais pas exactement. J'espeére travailler un an 
avant de continuer mes études. Ca me donnerait le 
temps de finaliser mes projets d'avenir. 


C'est une bonne idée, je pense. Avez-vous de 1'expérience 
comme vendeuse? 


Non, mais j'aime beaucoup le contact avec le public. 

Je travaille depuis deux ans comme volontaire avec les 
patients a |l'hépital. Madame Poleschuk m'a permis de 
vous donner son nom comme référence. Je veux apprendre 
et je vous assure que je travaille fort. 


Bien. Avez-vous des questions, mademoiselle Hamilton? 


Oui, quand est-ce que la personne choisie commence a 
travailler? 


Dans un mois. Si vous n'avez plus de questions a me 
poser, je crois que nous pouvons terminer cette interview. 
Je vais vous téléphoner avec ma décision avant la fin de 
la semaine. Au revoir. 


Je vous remercie beaucoup, madame. Au revoir. 


B. Choississez un(e) partenaire et pratiquez un des dialogues. 


C. Avec votre partenaire, composez une interview (le candidat peut 
faire une bonne ou mauvaise impression). Pratiquez ce dialogue. 


Appendix E: 


Summary of Structures Based on Elementary Background Hours 


Grades 9 and 10 


Grammar 

' Nouns 

a) introducing a noun: 
c'est/ce sont, voila, 
ilya 


definite, indefinite, 
and partitive articles 
possessive adjective 
verb + direct and 
indirect object nouns 
expression of quantity 
+ de 
negative + de 
interrogative adjective 
need for a determiner 
before each noun 
étre at, nouns (nationality, 
profession, religion) 

Pronouns 


a) pronoun subjects 


Structures 
1-5, 11, 14, 
Pep ain St! 

L273 9556 
23 

2. 52, 264 
ae 
28782914535 
58 
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LS ioe oem oo 


38 


Elementary 
Background 
Hours + 
|240|600| 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
eee ee 
| | 
| | | 
| | | 
[ex sox 
| | | 
[xe exa 
| | | 
| | | 
| | | 
Ly X<l wotigl 
| | | 
| | | 
| | | 
| x} xl 
| | | 
lox tke xsl 
| | | 
| ong | exaiyl 
| | | 
| | | 
| | | 
[ox > | xa 
| | | 
| | 
| | | 
| x | x | 
| | | 
| | | 
| | | 
| ee xeal 
| | | 
| pas | 
| | | 
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Elementary 
Background 
Hours 

Structures |240|600 | 
Pronouns (continued) | | | 
b) pronoun objects (direct, : : | 
indirect, reflexive, y, en) ! ! ! 
with: : | ! 
Simple verbs 4570 5Slands  40l5 | a | x | 
oo, 67 : | x ! 
voila/voici 46 bial cat 
infinitives 47 | ! x | 
compound verbs 66, 167 : | Xx , 
negative and affirmative | | | 
imperative 84, 85, 86 | : x : 
c) interrogative pronouns: | | 2 
| | | 
qui, qui est-ce qui, | | | 
qui _est-ce que 67 es Oyo 7 : xX | xX ! 
quiestscenque; que 8 ! x | X | 
qu'est-ce qui, 81 | | x | 
preposition + qui BL | x ! x | 
preposition + gui/quoi 80 ! ! : 
d) disjunctive pronouns | | i : 
object of preposition 32 oS | x 7 x | 
c'est/ce sont + | | ! 
disjunctive Jah | x | x | 
use without a verb or for : : | 
emphasis 78 | | X | 


e) relative pronouns: 
qui, que 
Verbs 
a) formation of verb tenses: 


present tense 


imperative form 


immediate future tense 


present perfect tense 


b) participles 
agreement of past 
participles 
elements placed between 
the auxiliary verb and 


the past participle 


82 


Structures 


Ok sy te 


9, 13, LS 97ers. 
24 oS aio eo 
(first and 
second person 
Singular only), 
54, 59 

17, 40, @for 
comprehension 
only}, 485,286 
44 

65, (in Grade 9 
only if needed; 
introduce in 


Grade 10), 70 


LO ake 


ED 


Elementary 
Background 
Hours 
1240] 6004 
| | 
| | | 
| | | 
Pax SG xe | 
| | | 
| | | 
| | | 
| | | 
| | 
-ex | xl 
| | | 
| Xx. [ceca 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
[=x [xe 
| | | 
|x. [eee 
| | | 
| | | 
| | | 
| | | 
| | | 
| x ee 
| | | 
[<< || 
| | | 
| | | 
| | | 
| | | 
| | | 
[<x [oo 
| | | 
| | 
| | | 
| | | 
| | | 
| x | x | 
| | | 
| | | 
| | | 
| | | 
| | | 
| x hese 


c) infinitives: 
direct infinitive 
dad) interrogation: 
rising intonation 
est=Ce que 


inversion 


n'est-ce pas 


interrogative pronouns 

(See pronouns ) 

interrogative adjective 

interrogative adverbs 
e) negation: 

ne. jamais/pas/ 
pas encore/ 


personne/plus/rien 


position of negatives with 
compound tenses 

Adjectives 

a) predicate adjectives 

b) interrogative adjective 

c) position of adjectives with 


noun 


4, 20, 
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Structures 


44, 60 


2 


OO ear OL, aod 


Zoya oe sO 


Se PAST 


2 


DL GALS 


25 

16 

27 eo 
42, 43 


Elementary 
Background 
Hours " 
|240|600| 
| | | 
| | | 
| | | 
[perenne 
| | | 
| | | 
| | | 
Axi x: | 
| | | 
lgxie] x: | 
| | | 
ex | x. | 
| | | 
[exit x: | 
| | | 
| | | 
Re tec 
| | | 
| | | 
| | | 
eka [eR 
| | | 
a on > a 
| | | 
| | | 
| | | 
| | | 
| | | 
bigx | x | 
| | | 
[xiii x | 
| | | 
| | | 
| | | 
[Pax kes 
| | | 
| | | 
| | | 
> <a fae ai 
| | | 
exe exe 
| | | 
| | | 
| | | 
con eaccrel 
| | | 


d) comparative adjectives 


(+ que) 


Adverbs 


a) interrogative adverbs 


b) 


c) comparative adverbs (+ que) 


position of adverbs with 


present tense 


Prepositions 


a) 
b) 


c) 


da) 


e:) 


z) 


de indicating possession 
preposition + noun 


contractions with a and de 


ecrerad 
preposition + disjunctive 
pronoun 


preposition + gui/quoi 


(interrogative pronoun) 


Structures 
627-6857 69 
9, 25, 41 
48 

63 

5, 34 

10 

PH ae ot 

cMERe S74 

55 

80 


84 


Elementary 
Background 
Hours ie 
|240|600 | 
| | | 
| | | 
| | | 
| eee 4 
| | | 
| | | 
| | | 
Lx al 
| | | 
| | | 
| | | 
le eat 
| | | 
ees 
| | | 
| | | 
| | | 
) x oa 
| | | 
x pe 
| | | 
| 
| | | 
| | | 
lee xt sl XI 
| | | 
| | | 
| | | 
) 2% “Tea 
| | | 
| | | 
| | | 
| ie 1 
| | | 
| | | 
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Summary of Structures Based on Background Hours 
Grades 11 and 12 


Elementary 

Background 
Hours rn 
Grammar Structures |240|600| 
| | | 
Nouns (continued) : | | 
a) introducing a noun: : | ! 
- la plupart/bien/encore + : | | 
de 141 : ce 
Pronouns (continued) : | | 
a) pronoun subjects 13 pela LS 2 33/, ae x | | 
b) pronoun objects (direct, : : : 
indirect, reflexive, y, en) | ! | 
with: | ! ! 
Simple verb 6 Oren dans | xX | ! 
infinitives 47 | x | ! 
compound verbs 66704G7. | X | ! 
imperative 84, 85, 86 ! x | | 
imperative + direct | | | 
+ indirect object pronouns 106 | | Xx | 
imperative + direct/ | ! ! 
indirect object pronouns i | | 
+ y/en PZ ! | x | 
ium 
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Elementary 
Background 
Hours 
Grammar Structures 1240] 600 
| 


c) interrogative pronouns: 
qu'est-ce qui 81 X 
. preposition + qui/quoi 80 
d) disjunctive pronouns: 


. with méme(s) 74 


without a verb or for 


x 


x: 1x 
emphasis 78 

e) relative pronouns: 
preposition + qui + 
subject + verb 82 
ou + subject + verb 83 
ce, 4 relative pronoun + 
completive 134 
noun + preposition + 
lequel + completive 135 

f) reflexive pronouns with: 
auxiliary verb + past 


participle FEMS is! 


Verbs (continued) 

a) formation of vert tenses: 
imperative + direct and 
indirect object pronouns 106 


negative imperative of 


va 


pronominal verbs 85, 86 


87 


d) interrogation: 


Elementary 
Background 
Hours 4 
Grammar Structures }240|600] 
| | | 
future tense 100 | | | 
| | | 
imperfect tense 89 pee (ax 
| | | 
20 | ieexs | 
| | | 
subjunctive (present | | | 
| | | 
tense) after: | | | 
| | | 
Wiyleawt que thik | ee 
| | | 
je veux que 114 | a cae 
| | | 
conditional tense 024 Sie a e2z | [fcr 
| | | 
b) participles: | | | 
| | | 
agreement of past | | | 
participles preceding | | | 
direct object pronouns ihe tex | | 
91 | ex | 
reflexive pronouns + | | | 
auxiliary verb + | | | 
past participle 135-793 | pax | 
| | | 
CG) sintinitives, | | | 
| | | 
subject + verb + prepo- | | | 
| | | 
sition + infinitives A i gd | | tx | 
| | 
subject (+ indirect | | | 
| | | 
object pronoun) + verb | | | 
| | 
(+ a + determiner + noun) | | | 
io | | 
+ de + infinitive 126 | | X : 
a | 
subject (+ direct object | ! 7 
| 
pronoun) + verb ! | ! 
(+ determiner + noun) | : | 
STOCwr wintinuclve i2/ : | X | 
| | | 
| | | 


Grammar 
interrogative adjective 
e) negation: 
ne... que 
Dersconne, 71cm] 


Te Veli 
né + negative + 
infinitive 
ne + Infinitive yi seipre= 
position) + negative 

tf): conadLttions. 
Si + SubJecU + epLesenc 
tense + completive 
Sab Subject map resen 
+ subject + verb 
(future tense) 
Siete sub) CCeamavenLy 
(imperfect tense) + 
subject + verb 
(conditional tense) 

g) special uses of tense: 
venir (present/imperfect 


Gense e+ deur etithiucive 


Structures 


94 


90 


122 


129 


130 


99 


LEO) 


ee 


ik ake 
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Elementary 
Background 
Hours 

|240| 6004 
| | | 
Lax [| x | 
| | | 
| | | 
| | | 
he sae Hea 
| | | 
| | | 
| | | 
| am 
| | | 
| | | 
| | | 
| [xo 
| | | 
| | | 
| | | 
| Lax | 
| | | 
| | | 
| | | 
| | | 
| | | 
b x fb xe 
| | | 
| | | 
| | | 
| | | 
| | | 
|; xb a 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
| | | 
| bee 
| | | 
| | | 
| | | 
| | | 
| | | 
| | x | 
| | | 


Grammar 

Adjectives (continued) 

a) comparative adjectives 
(+ que) 


-b) noun + superlative 
adjective 


c) superlative adjective 
+ noun 


Adverbs (continued) 
a) comparative adverbs (+ que) 
b) subject + auxiliary verb 
+ adverb + past participle 
c) subject + auxiliary verb 
+ past participle + adverb/ 
adverbial expression 
dad) superlative adverb 
Prepositions (continued) 
a) subject + verb + 
preposition + infinitive 


b) preposition + quoi 


89 


Structures 


O27 Oo, 509 


TAS; 


96 


o7 


ed, 


ithal 


Elementary 
Background 
Hours 
|240|600| 
| | | 
| | | 
| | | 
| | | 
| | | 
Lx | | 
| | | 
| | | 
| | x | 
| | | 
| | | 
| | x | 
| | | 
| | | 
| | | 
es ar | 
| | | 
| | | 
| | | 
tx | x4 
| | | 
| | | 
| | | 
| | | 
| | | 
eS We Sea 
| | | 
| eeu, 
| | | 
| | | 
| | | 
| | | 
| | | 
| cet 
| | | 
| x | | 
| | | 
| | | 
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Appendix F: Communicative Concepts 


Every time people speak they express ideas which can be 
classified into a number of categories or communicative 
concepts. People talk about time, location, their actions 
and intentions. They identify and describe things. 
Students should learn to function in the language for a 


wide variety of purposes using these concepts. 


The concepts are not arranged in any hierarchical order, 
nor are they discrete categories from which a checklist 
should be made. The integrated nature of language and the 
complex patterns of communication preclude such a 


sequential or fragmented approach. 


uBy basic social conventions 
, greetings s attracting attention 
Ne forms of respect : apologizing 
‘ leave-taking " complimenting 
¥ small talk Y talking during meals 
> being polite i making excuses 
Zh identification and description 
3 location 
4. time 
a quantity, extent, and dimension 
Gr actions and intentions, influencing others' actions 
qf manner and means 
SB. cause and effect 


\ 


9. emotions, feelings, and wishes 
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10. judgements and opinions 


Using these concepts, students should be able to perform 

the following functions: 

: requesting, giving, and receiving information, help 

and directions; 

identifying and describing people, things, and 

places; 

I planning projects, clarifying, elaborating, making 
predictions, solving problems; 

2 getting others to perform actions; 


ty accepting, declining, permitting, warning, 


forbidding, and encouraging; 


explaining how something works or how to do 
something; 

, giving advice, making excuses, talking one's way out 
of trouble; 

a discussing possibilities, hypothesizing, drawing 


conclusions, evaluating; 


g agreeing, disagreeing, comparing, contrasting, 
debating; 
. sharing personal ideas, values, wishes, and feelings, 


and expressing reaction to others' feelings. 


This list of functions is not exhaustive, but outlines the 


main functions required for communication. 
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Appendix G: Sample Evaluation Instruments 


Self-Evaluation of Job Skilie? 


Give yourself a mark on each of these questions. Total 


“your ‘score souGof 50 tae thes boctom: 


Yes Sometimes No 


d bt Do you arrive on time for classes? SR NES F822 
Do you attend classes regularly? =A Tees hae 
Se Do you come to class with your 


textbook, notebook, and pen, ready 


to work? a 8 423) ee 
4. Do you try your best in lessons, 
assignments, and tests? 54 362 


es Do you listen and speak politely 
during lessons, games, and 


conversations? SYs4 ~3 “2 
Ge Do you work cooperatively with 

others on projects and tasks? 5 4 3) 325 
Gig Do you complete tasks that are given 

to you or that you agree to do? 5304 3.) 2a 
8. Do you accept politely people who 

are different from you? 5. 4 3, 26 
oie Do you accept advice about improving 

in this subject? 55/14 3 ~ 2a 
10. Can you make other people understand 

what you want, and how you feel? 5. 4. 3° 2a 

Total: 

oF This instrument is adapted from the Evaluation of 


Performance used at Castle Frank High School, Toronto 
Board of Education. It is used periodically 
throughout the year. 


93 


Teacher Evaluation of Job Skills me 


Student: Course: 


Teacher: Date: 


Teachers may want to have students use this form to 
evaluate themselves before they discuss their 
personal growth with the teacher. 


Attitude Attendance 
4 High interest, very enthusiastic 3 Regular 
3 Average interest and enthusiasm 2 Absent on occasion 
2 Little interest and enthusiasm iM Frequently absent 
1 No interest or enthusiasm 
Punctuality Preparation for Class 
3 Always on time Z Brings required material 
2 Occasionally late and equipment 
1 Frequently late 1 Often does not bring 
required material and 
equipment 
Relations with Others Participation 
4 Very compatible with everyone 5 Excellent 
3 Works well with others 4 Very Good 
2 Gets along satisfactorily 3 Good 
1 Unsatisfactory 2 Needs Improvement 
1 Weak 

Work Habits 
4 Self-starter - seeks work 
3 Good worker = attends to task at hand 
2 Satisfactory a requires some urging 
i; Unsatisfactory - requires frequent guidance 
Total f25 (5%) of final mark) 
Overall Performance | | | 

Excellent Good Satisfactory Unsatisfactory 
This evaluation has been discussed with the student Yes No 


Student Signature 
Comments: 


10. This instrument is adapted from one used at Clarke 
High School, Northumberland and Newcastle Board of 
Education. 
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Outline for Evaluation of Group Work 


Please mark both your own work and the work of the other 


group members. 


Name of the evaluator: 


Subject/Task: 


Group: 


Individual contribution 


Help given to other 
group members 


Effort to use French 
Ability to use French 


Total 


Mark 


VAs. 


i 2 
yes 
Vie, 


720 


Course: 


Date: 


Names of Group Members 


95 
Appendix H: Resources 


Resources for Reference in the Text 


*Hainsworth, Howard. The Student, Subject and Career 


S€ries 7, Brenchis Faculty otpkducation,., Universi ty.ol 


TOLCONCO, | LO7 5. 


Halton Board of Education, Vous, votre carriére et le 
frangais. Halton Board of Education, Burlington, Ontario, 


LgSZs 


*Laing, Martha; Ullman, Rebecca. Le Monde des Affaires 


- Carriéres Bilingues. OISE Press, Toronto, 1981. 


RiwAvancages-  pCUuL CLOUVeEr sun emploi ou pour créer le 
votre et en profiter pleinement. Secrétariat a 


la jeunesse de l'Ontario, Queen's Park, Toronto. 


Ministére de 1'Education. Aprés la 8e? Ministeére de 


1l'Education, Toronto,,. Ontario 1982. 


*Ontario Ministry of Education. Master List of Occupational 


Titles 1985-86, Student Guidance Information Service, 


Ministry of Education, Toronto, Ontario. 
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Ontario Ministry of Education. Policy/Program Memorandum 


No.58. Elementary School Core French Programs, Ontario 


Ministry of Education, June 2, 1986. 


Northumberland and Newcastle Board of Education. Teacher 
-Evaluationn of Job Skills. Clarke High School, 
Northumberland and Newcastle Board of Education, 


Newcastle, Ontario. 


Ontario’ Public*scnool” Teachers’ Federatron., » teacrend 


Through Learning Channels; Westwood, New Jersey; 


Performance Learning Systems Incorporated, 1982. 


*Pettingill, William. What's my Line? The Book Society of 


Canada Ltd., 1981. 


Toronto Board of Education. Student reaction to the 
French Program. Castle Frank High School, Toronto, 


Ontarior 


Wellington County Board of Education. Survey of Students’ 
Interests. Wellington County Board of Education, Guelph, 


Ontario. 


*xresources recommended by the Halton Board of Education in 


the sample teaching unit, appendix D. 
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Suggested Resources for Teaching at the General Level 


Asher, J. "Total Physical Response Approach to Second 


Language Learning". Modern Language Journal 53 (1969) pp. 
3-17. 


Canfield, Jack and Wells, Harold. 100 Ways to Enhance 
Self-Concept in the Classroom: A Handbook for Teachers 


and Parents. Toronto: Prentice-Hall, 1976. 


Cassell, Pearly.) Discipline without tears. New York: 
Hawthorn Books, 1972. 


Coloroso, Barbara. Discipline: Winning at Teaching. 
Boulder, Colorado: Media for kids, £983. 


McTeague F., and Payne, R. Language for Living, Books 1 


andece. | LOLOnNLO: Gage, LIB i. 


Moscowitz, G. Caring and Sharing in the Foreign Language 


Class: a source book on humanistic techniques. Rowley, 
Mass.: Newbury House, 1978. 


Ontario Ministry of Education Basically Right Resource 


Guide. English, Intermediate and Senior Divisions Toronto 


Ministry of Education, Ontario, 1984 
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Ontario Secondary School Teachers' Federation 
More General Store. Toronto: Ontario Secondary School 


Teachers! Federation, 1985. 


Ontario Secondary School Teachers' Federation. Not Alone: 
Teaching the Secondary Student with Special Needs. 
Toronto: Ontario Secondary School Teachers! Federation, 


1geae 


Purkey, William K. and Novak, John M. Inviting School 


Success.Belmont, California: Wadsworth Publishing, 1984. 


Weber, Kenneth J. The Teacher 1s the Key. 9m Practica 


Guide for Teaching the Adolescent with Learning 
Difficulties Toronto: Methuen, 1982. 


Weber; “Kenneth. Yes). rhevy-Can's AsPract ical bul de enor 


Teaching the Adolescent Slower Learner. Toronto: 


Methuen, 1974. 
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